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ABSTRACT 
Motivation is widely assumed to be necessary for language learning to take place (Hadfield & 
Dörnyei, 2013). Therefore, strategies aiding a student’s ability to initiate, execute, and reflect on 
their motivation are an enduring concern for language teachers. Primarily informed by both a 
social psychological and process-oriented model of motivation, this paper presents a classroom 
activity designed for students of Rikkyo University’s English Discussion Class (EDC) which 
emphasises the multivariate, temporal, and heterogeneous nature of motivation. 
 
INTRODUCTION 
The term ‘motivation’ is frequently employed in both everyday and academic settings to describe 
an individual’s drive to initiate, perform, or maintain a behaviour (Banyard, Dilllon, Norman & 
Winder, 2015). It is important for language teachers as there is an intuitive conviction that for 
successful language learning to take place, a student must possess a necessary level of enthusiasm, 
commitment, and persistence – that is to say, they must be motivated (Hadfield & Dörnyei, 2013). 
It then follows that a successful teacher must also be a successful motivator. 
 Moreover, the task of motivating students of EDC is a particularly relevant challenge as it 
is a required credit for all first-year students, consisting of two sets of fourteen-week semesters. 
This is a long time for un-motivated students (and the teachers charged with minding them!) to 
endure a course. While many students may have a high level of interest in speaking English prior 
to attending Rikkyo University, as none of them have “chosen” to take EDC specifically, the 
students’ motivation throughout the twenty-eight weeks of the course cannot be assumed. 
 Therefore, if it is true that, 1) the presence of motivation is necessary for learning and, 2) 
the teacher has (to some extent) a responsibility towards establishing motivation in the student, 
what strategies are available to teachers seeking to this this? To answer this question, this paper 
will firstly discuss research on motivation in language learning contexts, before introducing a 
classroom activity designed to help students find their own initial motivation, and then inculcate 
positive subsequent classroom behaviours. 
 
LITERATURE REVIEW 
The Social Psychological Approach to L2 Motivation 
As might be expected, a great deal of research exists to testify to the importance of motivation in 
language learning. The starting point for this activity, and one of the best-known models of 
motivation in second language acquisition, is Gardner and Lambert’s (1959, 1972) Social 
Psychological Approach. They state that two important aspects of motivation are integrative and 
instrumental motivation (Gardner, 1985). Integrative orientation is defined as “a sincere and 
personal interest in the people and culture represented by the other language group” (Lambert, 
1974, p. 98), while instrumental orientation refers to the pragmatic advantages of learning the 
language, e.g. for obtaining better jobs or higher grades. However, for both the purposes of 
designing a motivation-oriented activity, and as an explanation of motivation overall, such an 
approach has limitations. As Gregersen and MacIntyre (2014) note, while conceptualising 
motivation in terms of the integrative and instrumental has certainly added to an understanding of 
motivation, helping, in particular, to answer the question of why a learner may study a language, 
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it leaves other questions unanswered. For example, why might a learner’s motivation (and thus 
performance) fluctuate from lesson to lesson, or even during a lesson? Why might an activity 
“work” during one class, but “fail” during the next? According to Gregersen and MacIntyre (2014), 
what is needed, then, is a model that more clearly accounts for the dynamic nature of classroom 
motivation. 
 
The Process Model of L2 Motivation 
Dörnyei and Otto’s (1998) process model aimed to answer these questions and more. They took 
as their starting point a rejection of contemporary trends in motivation research in general on three 
counts. 1) in general, motivation research is inherently reductionist as it fails to account for all 
possible relevant influences on motivation and learner behaviour in the classroom; 2) such theories, 
in focusing on the how and why of choosing actions, ignore the motivation sources of actually 
executing goal-directed behaviour; and 3) a majority of motivation theories do not explicitly 
account for the temporal aspects of motivation, that it is not a static entity (Doynyei and Otto 
1998). They were heavily influenced by Heckhausen and Kuhl’s Action Control Theory 
(Heckhausen, 1985). A central tenet of Heckhausen and Kuhl’s ideas is that the intention to do 
something is distinct from the actual implementation of that idea. Their theory of action control 
aims to explain why people’s behaviour does not always match their values and stated goals, by 
arguing that for the “action” to take place, the presence of both motivation towards the task 
(“motivation memory”) and knowledge of behaviours relevant towards it (“action memory”) must 
be satisfied. 
 From here, Dörnyei and Otto (1998) proposed a three-stage process model of motivation. 
First, the pre-actional phase, which contains elements that occur before the language-related event, 
such as goal setting and intention formation. Second, the actional phase, which refers to the onset 
of the action and additional cognitive processes that control the activity as it takes place, real-time, 
such as subtask generation, appraisal of environmental and contextual stimuli, and action control 
mechanisms. Third, the post-actional phase, which involves evaluation of the action, and possible 
future adjustments. 
 The above motivational process is fueled by what Dörnyei and Otto (1998) refer to as 
“motivational influences” (p. 51). It is beyond the scope of this paper to discuss these in full, but, 
simply put, they include a range of factors that correspond with each stage of the motivation 
process. To give a few examples as illustration, during the initial phrase, language attitudes and 
subjective values may affect goal setting, expectancy of success and need for achievement may 
influence intention formation, and feedback, self-worth and prior performance may affect post-
actional evaluations. 
 It is with the above in mind, then, that the following classroom activity is designed and 
adapted from original materials produced by Hadfield and Dörnyei (2013), emphasizing both the 




Copies of the goals worksheet are given to each student, with a brief explanation of each section 
(i.e. “class goals”, “group goals”, “method”). Allow students to fill it out individually, but 
encourage them to share ideas with classmates (in pairs or small groups) as they work. Allocate 
as much time as necessary for this stage; however, 10-15 minutes is recommended. The students 
are asked to attach the goal sheet to the inner front page of their textbook to allow for easy access. 
It is explained that these goals will be revisited in weeks 5, 9, and 13, and that students are 
permitted to revise or add to their goals at any time. 
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Week Five 
After Discussion Test 1, the students are asked to evaluate their progress towards both their goals, 
and their method, on a scale of one (try harder”), two (“okay”), or three (“great!”). Next, in pairs 
or small groups, students share their progress with classmates, what they found easy or challenging 
so far, with reference to their goals, and discuss strategies about how to improve performance in 
the remainder of the course. 5-10 minutes is allocated for this. 
 
Week Nine 
After Discussion Test 2, repeat the procedure for week 5. 
 
Week Thirteen 
After Discussion Test 3, repeat the procedure for weeks 5 and 9, asking students to pay particular 
attention to what they consider their most successful, or least successful, points. 
 
VARIATIONS 
A number of variations of this activity are possible. With regards to the design of the goal sheet, 
the goals and methods columns can be pre-filled in with aspects of learner needs or course 
requirements that the teacher would like to focus on. For example, a suggestion for low-level 
classes might be “use 100% English”. Additionally, the “class goals”, “individual goals” and 
“method” columns can be merged under a simpler heading, “goals”, to allow students to consider 
their motivations more holistically. For teachers concerned with the potentially time-consuming 
nature of this task, further variations of this task involve students being asked to write their initial 




From my observations, this activity appeared to successfully allow students to not only become 
more aware of a variety of motivations for developing their English skills, but also to conceptualise 
classroom behaviours towards achieving their goals, while offering opportunities for periodic 
evaluation of them. Student responses when asked to write down their goals broadly consisted of 
both integrative and instrumental orientations. Considering integrative orientations, some 
representative examples included were to: “make a good relationship with teacher”, “talk with my 
English friend about soccer”, “enjoy international culture”, “make intimacy (sic) friends with 
foreign people”. As for instrumental orientations, again, some typical examples from students 
were to: “get an ‘S’ grade” (the highest grade offered for this class), “master all discussion skills”, 
“improve TOEIC score”. Although no formal statistical analysis was carried out on the data, 
responses in the “class goals” section tended towards the integrative, while “personal goals” were 
more often instrumental. Furthermore, the open-nature of the task allowed for a full range of 
motivational influences to emerge, in line with Dörnyei and Otto’s (1998) model. 
 Meanwhile, the “method” section of the goal sheet enabled students to explore some of the 
more procedural aspects of motivation and language learning, as discussed above in relation to 
Heckhausen and Kuhl’s Action Control Theory (1985), and Dörnyei and Otto’s Process Model of 
Motivation (1998). For example, a number of student responses were in accordance with Dörnyei 
and Otto’s emphasis on the execution of language learning behaviours. Typical responses here 
included, “don’t be shy to speak”, “raise my hand to speak more”, “be aggressive in class”. 
 As mentioned above, students were asked to reflect on and evaluate their progress towards 
each goal at regular points throughout the semester. Chiefly, the aim was to allow for students to 
consider the post-actional stage of motivation. Again, although no formal statistical data was 
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collected, students appeared to relish the opportunity to reflect on their goals and it seemed to have 
a positive effect towards maintaining motivation throughout the course. A further observation here 
is that several students changed their goals at various points in the semester, reflecting the temporal 
nature of motivational goals (and indeed, performance). 
 
CONCLUSION 
The activity described above flexibly allows for students to initiate, execute, and reflect on their 
language learning in a classroom setting. However, a few limitations must be noted. With regards 
to the activity itself, to fully allow students to explore Dörnyei and Otto’s emphasis on the process-
oriented nature of motivation, it would be more successful if separate sections were provided in 
the “method” section to correspond with their proposed three stages of motivation i.e. before class 
actions (pre-actional phase), during class actions (actional phase) and after class actions (post-
actional phase). Furthermore, regarding the model itself, although Dörnyei has since added further 
contributions to motivation in language learning (for example, Dörnyei, 2009; Hadfield and 
Dörnyei, 2013), particularly exploring concepts of second language identity in motivation and 
learning, several complex factors remain unaccounted for within this model, which largely reflect 
limitations in current psychological research overall. For example, Dörnyei (1998) himself 
acknowledges that the role of unconscious factors is unaccounted for, as are the precise ways in 
which learners deal with multiple goals and how they interact with each other. Further research 
will likely offer answers to such questions in the future. 
 Essentially, language learning, like all cognitive processes, is complex and dynamic, 
therefore it may be beyond the scope of a single model to account for all language learning in 
every context and for each individual. It may be, therefore, that the “best” model of motivation in 
language learning (and, therefore, the “best” activities”) are ones that take into account and allow 
for the heterogeneous and multivariate nature of language learning to be explored. In this sense, 
the activity discussed in this paper, and indeed Dörnyei and Otto’s model, can be seen as a success. 
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APPENDIX – Sample Blank Goals Handout 
Class goals Progress check! Give your class a 
score for each goal’s progress:  
3 = great!     2 = okay     1 = 
please try harder 
By the end of this course, our class will be able to… Week 5 Week 9 Week 13 
    
    
    
Personal Goals Progress check! Give yourself a score 
for each goal’s progress:  
3 = great!     2 = okay     1 = 
please try harder 
By the end of this class, I will be able to… Week 5 Week 9 Week 13 
    
    
    
Method Progress check! Give yourself a score 
for each goal’s progress:  
3 = great!     3 = okay     1 = 
please try harder 
To achieve these goals, I/we will… Week 5 Week 9 Week 13 
    
    
    
 
 
